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Our Mission
The Village is an organization formed to promote unity and
education while building a bridge between local schools and
parents, to help them get connected with the tools available to aid
each child in reaching their full potential. Our goal is to create the
blueprint to build villages wherever they are needed.

Our Vision
We will work with Williamsburg-James City County (WJCC) schools
to address the achievement gap and the disproportionate
percentages of expulsion and suspension of minority youth which
leads to the pipeline to prison. We also seek to educate the
community on voting at all levels and promote social justice by
inviting everyone to be part of the process.
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The Village Initiative recognizes the
tremendous efforts of all WJCC faculty and
staff during the ongoing COVID-19 pandemic.
Thank you for your commitment to educating
our community's youth under such difficult
cirumstances.
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Equity in an Ongoing Pandemic

What is equity?
According to the Virginia Department of
Education, Education Equity is achieved when we
eliminate "the predictability of student outcomes
based on race, gender, zip code, ability,
socioeconomic status or languages spoken at
home." 1

This year, students returned to school full time but continued to experience the
effects of the COVID-19 pandemic on their education. In the 2020-21 school year,
students attended school in virtual and hybrid formats that made it more difficult for
teachers to provide differentiated instruction and support for social and emotional
learning. However, not all students experienced these disruptions to learning in the
same way. Our most vulnerable students - those whose families are facing economic
hardships, homeless students, English language learners, students with disabilities,
and those who were already struggling academically - have been hit hardest by
these disruptions. Now that students have returned to full-time, in-person learning
for the 2021-22 school year, we must focus on equity to ensure all students' needs
are met. In this report, we explore the links among social and emotional learning,
school climate, the racial discipline gap, teacher-student relationships, and
academic achievement.

Evidence-Based Equity Report
In this year's report, we draw on data and policy reports from
the Virginia Department of Education and peer-reviewed
research to provide evidence-based analysis and
recommendations. In the appendix of the report, we provide
detailed data on disparities in SOL pass rates and discipline by
school.
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Setting the
Standard
In 2020, the Virginia Department of Education released a "Road Map to Equity" that provides a comprehensive, evidence-based
framework to address "social justice, systemic inequity, disparate student outcomes and racism in our school communities." 2The
framework provides guidance that allows school divisions to begin "evaluating our policies, regulations, standards, and resource
allocations to hold ourselves and our school communities accountable for ensuring that every Virginia student is positioned for
success." 3 The framework includes an Equity Audit Tool "designed to guide school leaders’ efforts to center equity in their planning,
resource allocation, and strategy implementation." 4 Throughout the report, we take stock of the WJCC Schools' equity efforts based on
VDOE's Equity Audit Tool.

Look for this symbol throughout the report to compare the Virginia Department of Education's
Best Practices for achieving equity with current practices in the WJCC Schools. We urge you to join us in
asking the WJCC School Board to answer these questions about our division's current practices.
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Supporting
Teachers
Supporting Teachers
Throughout the COVID-19 pandemic,
teachers have taken on an increasing
number of responsibilities and have had
to adapt to constantly changing
circumstances.

"It is November, and, for many of us,
it feels like June. Already many of our
educators and educator support
professionals have been feeling burnt
out, as we have been fulfilling the
academic, social, emotional, and
health needs of our students each
day..."
- President, Williamsburg/James City
Education Association, at school board
meeting

The Village Initiative supports:
bold efforts to increase
teacher salaries
more teacher work
collaboration days to
develop teaching resources
long-term solutions for
classroom size in
elementary schools

"I know what I can do to create
meaningful, engaging lessons for
our students...we are not given
enough time to create and
implement these resources."
- WJCC educator at school board
meeting
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Diversity of Educators in WJCC
Despite WJCC's recruitment initiatives, there has not been
much progress in recruiting minority teachers. The
percentage of WJCC minority teaching staff has actually
decreased since the 2015-16 school year, currently
hovering around 10%, as the percentage of students of
color has increased.

Teachers of Color vs. Students of
Color in the WJCC School Division
% of students of color
% of teachers of color
50%

40%

Research demonstrates that:
Black students who learn from at least one Black
teacher by third grade are 13% more likely to enroll
in college.
every 1% increase in the percentage of Black
teachers in a school decreases the suspension rate
for Black students by 0.03%.5

30%

20%

10%

0%
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Source: Virginia Department of Education School Quality Profiles;
WJCC Teacher Recruitment Outcomes SY 2020-21.
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WJCC Educator Diversity By the Numbers
2020-21 data demonstrate a drastic disparity between the presence
of minority students and minority educators at every WJCC school.
Laurel Lane Elementary has no minority staff while 47% of its students
are minorities. Only 7% of James River Elementary staff are minorities
despite minority students making up 75% of the student body.

WJCC Middle Schools 2020-21

WJCC Elementary Schools 2020-21
Source: WJCC Teacher Recruitment Outcomes SY 2020-21

WJCC High Schools 2020-21

Source: WJCC Teacher Recruitment Outcomes SY 2020-21

VDOE Equity Audit:
Source: WJCC Teacher Recruitment Outcomes SY 2020-21

Have we allocated human and fiscal resources for
initiatives designed to support teachers of color?
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PASS
RATES

Overall in 2020-21,
SOL pass rates in WJCC Schools generally declined
and in most cases to the lowest levels since 2013,
reflecting unprecedented pandemic disruptions to
learning for all students.

However, with an equity lens we see,
persistent DOUBLE-DIGIT gaps in pass rates from
since 2013 between white and Asian students, on one
hand, and Black, Hispanic, and economically
disadvantaged students, English learners, and
students with disabilities, on the other (see Appendix).
In some cases, these equity gaps widened
significantly in 2020-21, particularly in math and
science.

Source: Virginia Department of Education School Quality Profiles
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Mind the
equity gaps
VDOE Equity Audit:
Have we established a process to
identify and communicate equity gaps?
Have we established and published
data-informed equity performance
measures?
Are staff members trained to identify
equity needs and to utilize instructional
methods to meet the learning
preferences of diverse students and
groups?

Source: Virginia Department of Education School Quality Profiles

Are opportunities provided for staff at
all levels and in all job descriptions to
obtain in-service training on our equity
priorities?
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Social and Emotional Learning (SEL),
Equity, and the Pandemic
What is social and
emotional learning (SEL)?
Social and emotional learning (SEL) refers to the
skills to "understand and manage emotions, set
and achieve positive goals, feel and show caring
and concern for others, establish and maintain
positive relationships, and make responsible
decisions." 6 SEL leads to improved academic
performance, reduced stress, and positive social
behavior.

During the pandemic, many students experienced increased anxiety, social isolation, and
other disruptions. Students of color, students with economic disadvantages, and immigrant
and linguistically diverse students often experienced the trauma of the pandemic more
acutely. These students, their families, and communities were often hardest hit by illness,
experienced the stress of being frontline, essential workers, and were most affected by
economic disruptions and housing insecurity. Moreover, these pandemic-related stressors
were layered upon ongoing trauma from historical inequities, such as anti-Black violence
and anti-immigrant sentiment.

"I have heard multiple white students repeatedly use racial slurs, especially
n*****, in common passing. I have attempted to explain to 2 of these students
how using such terminology is not politically correct and is racist. Their
responses were similar in kind - I can do and say whatever I want.”
- WJCC High School Student 7

Testimonies from WJCC students collected by the Racial Equity Student Alliance during the
2020-21 school year suggest that students of color experienced the disruptions of the
pandemic alongside a continuing climate of racial inequity and discrimination.
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SEL and Belonging in the WJCC Schools
Often, our SEL approaches target the experiences of
white, middle-class students and families.8 When our
approaches to fostering SEL do not address the
experiences of economically disadvantaged students,
linguistically diverse students, and students of color, it
can limit the benefits of this learning for our most
vulnerable students and even generate mistrust and
disengagement, which undermines academic success
and exacerbates existing educational inequities.9

In May 2021, the WJCC School Board commissioned Hanover Research to
conduct a Social and Emotional Learning Survey to assess student needs.
This survey found that, while many students had positive social and
emotional experiences at schools, this wasn't the case for all:
only 58% of student respondents said they "feel like they belong" at
their school.
10% of students said "no one supports me when I need help."
23% of students did not agree with the statement "I have at least one
adult at school that I trust."
While these data were not disaggregated by race/ethnicity, WJCC
instructional staff reported:
needing more professional development to support SEL, especially that
10
focused on equity and identifying trauma and mental health concerns.

VDOE Equity Audit
Have we evaluated our school climate survey results?
Is the data disaggregated and analyzed by race/ethnicity?
Was the survey conducted in students' language of origin?
Is this information used to inform decision-making/resource
11
allocation?

Social Emotional Learning Support or Discipline?
A SEL approach that ignores the distinct experiences of
students of color, linguistically diverse students, and
economically disadvantaged students puts these students
at greater risk of having their social and emotional
learning needs met with discipline rather than support.
In 2020-21, students identifying as Black, Hispanic or
multiple races accounted for 63% of short-term
suspensions but only 42% of the student population.
Source: Virginia Department of Education School Quality Profiles

VDOE Equity Audit
Are school discipline referrals monitored for disproportionate representation of student groups (race, language, ability)?
Are these data shared with all component groups: staff, families, and community stakeholders?
Are administrators required to develop a plan to ameliorate - and held accountable for decreasing - disproportionate rates of
student group representation?
Do we have a formal process to investigate student and parent reporting of discrimination, racism, or bias in disciplinary practices
that is regularly communicated to families, students, and staff?
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Racial Discipline Gap:

WJCC Schools among the
Worst in the State

According to data from the
Virginia Department of
Education, WJCC has one of
the worst records in the state
for disproportionally
suspending Black students.
This means that WJCC is
currently enacting policy that
furthers the school-to-prison
pipeline - and is one of the
worst offenders in the state.

The time to act is now.

WJCC

Source: Virginia Department of Education, 2020, Navigating EdEquityVA, pg 13, https://www.doe.virginia.gov/edequityva/navigating-equity-book.pdf 13

Inclusive Curriculum:
A School Climate that Supports SEL for All Students
As the Virginia Department of Education explains, an inclusive curriculum "mitigates bias and ensures that diverse groups from all rings of
culture are represented, validated, and affirmed." It also "ensures historical accuracy and reflection of diverse perspectives." 11

Spotlight:

VDOE Equity Audit:
 Do we evaluate our textbooks to
ensure that they reflect the
experiences and perspectives of
diverse racial, ethnic, language,
religious, and gender groups?

The Local Black Histories Project
The Village Initiative, in partnership with
William & Mary, has created a rich resource
for WJCC Public Schools: The Local Black
Histories Project, an online archive of oral
histories, community forums, films, and
curated exhibits that illuminate Black
histories in the greater Williamsburg area.

Do we provide training to instructional leads on
culturally relevant curriculum auditing
practices?
 Has our division evaluated our curriculum for
cultural inclusivity and accuracy, gender/racial/
ethnic bias, presence of people with disabilities?
Has our division evaluated our history
curriculum for historical accuracy and for the
representation, validation, and affirmation of
diverse cultures?

Find the online archive here:
localblackhistories.gs.wm.edu

Courtesy: Peggy Randall and Virginia Wesley

Reach out to us to learn more about using
this resource, identifying guest speakers,
and more:
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Inclusive Curriculum for
Culturally and Linguistically
Diverse Students
Spotlight:

Dual Language Bilingual Education programs are
considered the cutting-edge approach
Theincreasingly
Local Black
Histories Project
to supporting culturally and linguistically diverse
students. Such programs promote high levels of
academic achievement and bilingualism and build
positive cross-cultural attitudes.12 In these programs,
native English speakers and native Spanish speakers
Newport News and Richmond Public Schools are
are grouped together to receive 50% of their
working with William & Mary expert, Katherine
academic instruction in Spanish and 50% in English.

Barko-Alva, and W&M alumni to implement Dual
Language Bilingual Education Programs.

Why are WJCC Schools falling behind?
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Anti-Racism:
A School Climate that Supports SEL for All Students
According to the Virginia Department of Education,
anti-racism is critical to supporting social and emotional learning as
it "acknowledges that racist beliefs and structures are pervasive in
all aspects of our lives and requires action to dismantle those beliefs
and structures."
School leaders, educators, and students must be held accountable
"when they say and do things that make school unsafe, and that
they dismantle systems perpetuating inequitable access to
13 by
opportunity and outcomes for students historically marginalized
race."
WJCC students in the Racial Equity Student Alliance have called for action to
address a school climate that harms the social emotional learning of students of
color and puts them at risk:

VDOE Equity Audit:
Has our school board adopted an anti-racism policy?
Do we have a formalized process to investigate
discrimination, racism, or bias that is communicated
regularly to families, students, and staff?
Does our student code of conduct policy include an
anti-racism statement?
Does our student code of conduct prohibit wearing
clothing that displays Confederate symbols or items
denoting racial hate groups such as those tracked by
the Southern Poverty Law Center?
Do we provide support for the formation of student
led affinity groups/clubs for students historically
marginalized by race?

"In my sophomore year, one student in my health class wore a sweatshirt
depicting a Confederate battle flag almost every day. No one seemed to have
a problem with this, despite the fact that this flag is a symbol of hate and
oppression of Black people in this country. This made me very upset and
uncomfortable throughout the semester." - recent WJCC graduate 14
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Appendix: WJCC School Data
In this appendix, we provide detailed data on disparities in SOL pass rates from 2013 to 2021 and on the racial
discipline gap from 2018 to 2021 for each school in the WJCC Division. All data is from the Virginia Department of
Education School Quality Profiles.
It is important to note that fewer students participated in SOL testing in 2020-21 due to COVID-19 and other
pandemic-related factors, and this should be considered when reviewing the data. No data is available for 20192020 as SOL tests were cancelled due to COVID. In 2020-21, SOL tests for History/Social Sciences (all levels) and
for English: Writing (middle and high) were not conducted. As a result, we include data only for English: Reading,
Science, and Math for elementary, middle and high school. Finally, when considering data on suspensions and
expulsions for 2020-2021, remember that students were learning in virtual and hybrid learning environments.

Clara Byrd Baker Elementary School: Disparities in SOL Pass Rates

In the 2020-21 school year, SOL pass rates declined at
Clara Byrd Baker Elementary. However, the decline was
sharpest in Science and Math and most significant among
students who were Black, Hispanic (Latinx), economically
disadvantaged, and had disabilities, widening the
persistent double-digit gaps in SOL pass rates that have
existed since 2013.

Clara Byrd Baker Elementary School: Racial Discipline Gap
There is a significant, persistent racial discipline gap in
short-term suspensions at Clara Byrd Baker Elementary,
although it took new form in 2020-21.
In 2018-19, Black students made up 20% of the
student population yet comprised half of all shortterm suspensions.
In 2019-20, Black students made up 19.3% of the
student population yet comprised over half (57.1%)
of all short-term suspensions.
In the virtual/hybrid school year (2020-21),
Hispanic (Latinx) students made up 19.1% of the
student population yet comprised half of all shortterm suspensions.
No long-term suspension data were reported.

D.J. Montague Elementary School: Disparities in SOL Pass Rates

In the 2020-21 school year, SOL pass rates generally
declined at D.J. Montague Elementary, strikingly so in Science
and Math. 10 to almost 60 point gaps in pass rates persist
between White students and students who are Black, Hispanic
(Latinx), economically disadvantaged, English Learners, and
had disabilities.

There was no long-term suspension data reported.

D.J. Montague Elementary School: Racial Discipline Gap

There is a significant, persistent, racial discipline gap in
short-term suspensions at D.J. Montague Elementary.
In 2018-19, Black students comprised 22.9% of the
student population yet comprised almost threequarters (73.9%) of short-term suspensions.
Together, Black students and those identifying as
multiple races comprised 86.9% of short-term
suspensions.
In 2019-20, Black students comprised 22.2% of the
student population yet comprised 60.7% of shortterm suspensions.
In 2020-21, Black students comprised 29.1% of the
student population (6.9% increase) yet nearly threequarters (72.7%) of short-term suspensions.
No long-term suspension data were reported.

J. Blaine Blayton Elementary School: Disparities in SOL Pass Rates

No data reported for Asian students or English Learners.

In 2021-21, Math and Science pass rates declined
significantly at J. Blaine Blayton Elementary. After significant
improvement in 2018-19, Math pass rates for Black students
declined dramatically, as did Science pass rates for students
with disabilities. Persistent 10-30 point gaps continue to exist
across all subjects between white students and Black
students, as well as economically disadvantaged students and
those with disabilities.

J. Blaine Blayton Elementary School: Racial Discipline Gap
There is a significant, persistent racial/ethnic discipline
gap in short-term suspensions at J. Blaine Blayton
Elementary, which took new form in 2020-21.
From 2018-19 to 2019-20, white students increased
from 65.3% to 69.5% of student population (4.2%
increase), yet their percentage of short-term
suspensions decreased (from 26.9% to 10%).
Conversely, Black students decreased in the student
population (20.3% to 19.4%) yet increased in the
percentage of short-term suspensions (34.6% to
50%).
In 2020-21, Hispanic students comprised 10.7% of
the student population but accounted for 66.7% of
short-term suspensions.
No long-term suspension data were reported.

James River Elementary School: Disparities in SOL Pass Rates

In the 2020-21 school year, SOL pass rates generally
declined at James River Elementary, with the sharpest
declines in Science and Math. Despite all sub-groups facing
difficulties in 2020-21, 10 to 50 point gaps in pass rates
between white students and students who were Black,
Hispanic (Latinx), economically disadvantaged, English
Learners, and had disabilities have persisted since 2013 and
continued the 2020-21 school year.

James River Elementary School: Racial Discipline Gap
At James River Elementary, we see some similar patterns
in the racial discipline gap as in the division as a whole and
some divergences.
Overall, white students are not as underrepresented in
short-term suspensions as at other WJCC Schools.
In 2018-19 and 2019-20, Black students were
significantly over-represented in short-term
suspensions, comprising around a quarter of the
student population (24.9%, 27.3%) but around half of
short term suspensions (44.9%, 54.2%).
In 2020-21, white students were overrepresented in
short-term suspensions. Students were learning in
virtual and hybrid learning environments during this
school year.
No long-term suspension data were reported.

Laurel Lane Elementary School: Disparities in SOL Pass Rates

In the 2020-21 school year, SOL pass rates declined at
Laurel Lane Elementary. Science and Math pass rates
declined most significantly, but Reading pass rates fell
below 50% for Black and Hispanic students, English
Learners, economically disadvantaged students, and
students with disabilities. Persistent, double-digit gaps
in pass rates between white students and most other
subgroups remain deeply concerning.

Laurel Lane Elementary School: Racial Discipline Gap
While no short-term suspensions were reported during
the 2020-21 virtual and hybrid learning year, the racial
discipline gap evident at Laurel Lane Elementary in
previous years suggests vigilance is required to avoid
repeating these patterns as students return to full-time,
in-person learning.
In 2018-2019, Black students and those of multiple
races were drastically overrepresented in short-term
suspensions, accounting for 100% of suspensions
while only making up a quarter of the student body.
In 2019-2020, Black students and those of multiple
races were again overrepresented again, comprising
66% of all short-term suspensions but only 22.9% of
the student population.
No long-term suspensions were reported.

Matoaka Elementary School: Disparities in SOL Pass Rates

In the 2020-21 school year, SOL pass rates generally
declined at Matoaka Elementary. While the decline was
steepest in Science and Math, Reading pass rates fell
below 50% for Black students, English Learners,
economically disadvantaged students, and those with
disabilities. Moreover, the already significant gaps in pass
rates between white students and other subgroups
widened in 2020-21.

Matoaka Elementary School: Racial Discipline Gap
In the 2020-21 virtual and hybrid academic year, no
short-term suspensions were reported at Matoaka
Elementary. As students return to full-time, in-person
learning, we must not repeat the significant racial
discipline gaps that existed in previous years.
In 2018-2019, Black students and those identifying
as multiple races were glaringly overrepresented in
short-term suspensions. Despite making up about
16% of the population, these students represented
100% of short-term suspensions.
In 2019-2020, Black students represented 50% of
short-term suspensions but just 11.2% of the
student population.
No long-term suspensions were reported.

Matthew Whaley Elementary School: Disparities in SOL Pass Rates

Pass rates declined for all student subgroups at Matthew
Whaley Elementary; however, the gaps in pass rates
widened between white students and other subgroups,
particularly in Science. Pass rates for all students except
white and Asian students fell at or below 50% for all
subjects in 2020-21. English learners saw a deeply
concerning decline in performance during the 2020-21
year.

Matthew Whaley Elementary School: Racial Discipline Gap

In the 2020-21 virtual and hybrid academic year, white
students were overrepresented in short-term
suspensions. In the full-time, in-person learning in prior
years, however, Black and Hispanic students were
overrepresented in suspensions, although not as
severely as at other schools.
In 2018-2019, Black and Hispanic students made up
42.9% of the student population but 64.3% of shortterm suspensions.
In 2019-2020, this trend continued with Black and
Hispanic students comprising 39.8% of the student
population but 64.3% of short-term suspensions.
No long term suspension data reported.

Norge Elementary School: Disparities in SOL Pass Rates

In 2020-21, SOL pass rates dropped dramatically in all
subjects. White students experienced this decline in
pass rates but not as severely as other subgroups. SOL
pass rates fell at or below 50% in all subjects for Black
and Hispanic students, economically disadvantaged
students, English Learners, and students with
disabilities. This reversed the trend of improving pass
rates in recent years.

Norge Elementary School: Racial Discipline Gap

In 2018-19 and 2019-20, Norge Elementary largely
avoided the racial discipline gap that has been
evident in many of the schools in the WJCC Division.
In the the virtual/hybrid 2020-21 school year,
however, Black students comprised 60% of shortterm suspensions while representing just 20% of
the student population.
No long-term suspensions were reported.

Stonehouse Elementary School: Disparities in SOL Pass Rates

SOL Pass Rates generally fell in 2020-21, especially in
Math, at Stonehouse Elementary. While Reading pass
rates for most sub-groups did not shift dramatically
2020-21, pass rates for English Learners declined
significantly in 2018-19 and again in 2020-21 to just
20%. Black students were the only sub-group that
improved Science pass rates, achieving higher pass rates
in Science than any other sub-group in 2020-21.

Stonehouse Elementary School: Racial Discipline Gap
In 2020-21, no short-term suspensions were
reported as students were learning in virtual and
hybrid formats. However, trends from the previous
two years suggest a racial discipline gap may again
emerge with the return of full-time, in-person
learning.
In 2018-19, Black students and those identifying
as two or more races comprised 26.4% of the
student population but made up 66.6% of shortterm suspensions.
In 2019-20, the racial discipline gap narrowed,
with Black students and those of two or more
races comprising 24.7% of the student
population and 37.5% of short-term
suspensions.
No long-term suspensions were reported.

Berkeley Middle School: Disparities in SOL Pass Rates

At Berkeley Middle School, Reading pass rates declined
marginally in 2020-21, with Hispanic students experiencing the
most significant decline. Conversely, Hispanic students improved
their Science pass rates while pass rates for Black students
declined most sharply. Math pass rates declined steeply for all
student sub-groups. Overall, significant (often 30+) point gaps
in SOL scores persist between white and Asian students and
other student groups as they have since 2013.

Berkeley Middle School: Racial Discipline Gap
A deep and persistent racial discipline gap exists at Berkeley
Middle.
Black and Hispanic (Latinx) students and those identifying as
multiple races are severely overrepresented in short- and
long-term suspensions.
In 2018-19, these students of color represented threequarters of short-term and 100% of long-term
suspensions but just 40% of the student population.
In 2019-20, these students of color represented 81.4%
of short-term and 100% of long-term suspensions but
just 42.7% of the student population.
In 2020-21, these students of color comprised 75% of
short-term suspensions and 41.5% of the student
population.
Black students in particular are drastically
overrepresented in long-term suspensions.

James Blair Middle School: Disparities in SOL Pass Rates

No data reported for Asian students.

James Blair Middle opened in 2018-19 and therefore has only two
years of SOL Pass Rates available. Overall, the decline in pass rates
at James Blair in 2020-21 is not as steep as at other schools.
Science SOL scores declined most significantly, with Black and
Hispanic students experiencing the steepest decline, widening the
gap with white students. Deep 30+ point gaps in pass rates exist
between white and Asian students, on one hand, and Black, Hispanic
(Latinx), and economically disadvantaged students, English Learners
and students with disabilities on the other.

James Blair Middle School: Racial Discipline Gap
There is a significant and persistent racial discipline gap at James
Blair Middle School.
In 2018-19, Black and Hispanic (Latinx) students accounted
for 63.4% of short-term suspensions but just 34.4% of the
student body.
In 2019-20, Black and Hispanic (Latinx) students comprised
68.4% of short-term suspensions and just 38.8% of the
student population.
The racial discipline gap narrowed during virtual/hybrid
learning in 2020-21, although students identifying as multiple
races comprised 15.4% of suspensions but just 6.2% of the
student body.
Black students were severely overrepresented in long-term
suspensions in 2018-19 and 2019-20, making up 75%-100%
of suspensions despte being less than 20% of the student
population.
In the 2020-21 virtual/hybrid year, Hispanic (Latinx) students
comprised all long-term suspensions while only comprising
22.4% of the student population.

Lois Hornsby Middle School: Disparities in SOL Pass Rates

At Lois Hornsby Middle, Reading pass rates declined in 2020-21
for all groups except English Learners. In Science and Math, the
gap in pass rates widened between white and Asian students, on
one hand, and Black and economically disadvantaged students,
English learners, and students with disabilities, on the other.
Pass rates for Hispanic students declined most steeply in Math.

Lois Hornsby Middle School: Racial Discipline Gap
A persistent and significant racial discipline gap exists for
short-term suspensions at Lois Hornsby Middle, although a
similar pattern is not evident for long-term suspensions.
In 2018-2019, Black and Hispanic students and
students identifying with multiple races represented
66.6% of short-term suspensions but just 38% of the
student population.
In 2019-2020: While Hispanic students were not
overrepresented, Black students and those identifying
as multiple races made up 60% of short-term
suspensions but only 26.3% of the student population.
In 2020-2021, Black students alone accounted for
60% of short-term suspensions but just 20.1% of the
student population. Asian students were also
overrepresented, receiving 20% of short-term and
100% of long-term suspensions while only making up
4.8% of all students.

Toano Middle School: Disparities in SOL Pass Rates

At Toano Middle, Reading SOL Pass Rates declined by about
10% for all subgroups 2020-21, with pass rates for students
with disabilities persistently below 50% since 2015 and a
dramatic decline for English Learners in 2018-19 (no data
reported for 2020-21). Science and Math pass rates were on
an upward trend for most groups leading up to 2018-19, but
this reversed in 2020-21, most steeply in Math and most
drastically for English Learners.

Toano Middle School: Racial Discipline Gap
In the 2020-21 virtual and hybrid learning year, no short or
long-term suspensions were reported. However, given the
significant racial discipline gaps reported in the previous two
years, this remains a concern with the return to full-time, inperson learning.
In 2018-19 and 2019-20, Black students and students
identifying as multiple races were overrepresented in
short-term suspensions. These students comprised
46.2% of short-term suspensions in 2018-19 and 45.7%
in 2019-20, while making up only 25% of the student
population.
Black students and students of multiple races accounted
for all long-term suspensions in 2018-19, highlighting a
wide racial discipline gap. The concerning trend of multirace students being overrepresented in long-term
suspensions continued in 2019-20.

Jamestown High School: Disparities in SOL Pass Rates

Jamestown High saw steady and even increasing SOL pass rates
for Reading in 2020-21, with the exception of economically
disadvantaged students who saw a decline. All subgroups saw
significant declines in Science and Math pass rates. However, Math
pass rates for English Learners remained steady, if still below
50%, and their Science pass rates improved.

Jamestown High School: Racial Discipline Gap
A persistent, significant racial discipline gap exists at
Jamestown High.
In 2018-19, Black and Hispanic students and those
identifying as multiple races comprised 68.5% of shortterm and 100% of long-term suspensions but were just
26.8% of the student population.
In 2019-20, this trend continued as Black and Hispanic
students and those identifying as multiple races accounted
for 70.9% of short-term and 57.2% of long-term
suspensions but were just 28.3% of the student
population.
In the 2020-21 virtual hybrid year, Black students and
those identifying as multiple races accounted for 100% of
short-term suspensions, despite being just 16.8% of the
student population. Students identifying as multiple races
accounted for 100% of long-term suspensions and are just
6.4% of the student population.

Lafayette High School: Disparities in SOL Pass Rates

In 2020-21, Hispanic and Asian students and English Learners
saw declines in SOL pass rates while Black and economically
disadvantaged students and those with disabilities saw
improved pass rates. Math and Science SOL scores declined
among all subgroups. Pass rates for English Learners fell below
25% in Reading and Science SOLs.

Lafayette High School: Racial Discipline Gap
There is a significant and persistent racial discipline gap at
Lafayette High.
Black students are severely overrepresented in shortterm suspensions. Despite representing just over 20% of
the student population, Black students accounted for, on
average, 63.1% of short-term suspensions during the
three academic years from 2018-21.
No long-term suspensions were reported in the 2020-21
virtual/hybrid year, but Black and Hispanic students were
overrepresented in long-term suspensions in the two
previous years, accounting for 100% in 2018-19 and
75% in 2019-20 while making up around 35% of the
student population.

Warhill High School: Disparities in SOL Pass Rates

In 2020-21, while white and Asian students' Reading pass rates
held fairly steady, Black, Hispanic, and economically
disadvantaged students, as well as students with disabilities,
saw pass rates decline. Pass rates for English learners have
been declining significantly for several years, with Science pass
rates falling to just 18% in 2020-21. All groups saw a decline in
Math pass rates, but Black students saw the sharpest decline.

Warhill High School: Racial Discipline Gap

There is a persistent and significant racial discipline gap at
Warhill High.
In the three academic years from 2018-21, Black and
Hispanic students have accounted for nearly 60% of all
short-term suspensions but just around 30% of the
student population.
No long-term suspension data was reported for 202021. However, Black students, Hispanic students, and
multi-race students accounted for ALL long-term
suspensions in 2018-19 and 2019-20, despite making
up just under 40% of the student population.

